Amplify Science K-8: Year 1 [Phase 2] 


· No Evidence: Not happening at the time of drop-in, no environmental evidence is present
· Some Evidence: Evident at least once during the drop-in, may miss an opportunity to facilitate, some environmental cues, less than 80% student engagement
· Explicit Evidence: Evident throughout the lesson, takes advantage of facilitation opportunities, strong environmental cues, 80% or greater student engagement 

1. [bookmark: _vq6j6ou8x12a]Students consistently use Investigation Notebooks/ Science Journals to engage in lesson activities.
	Students
· Follow routines for accessing IN and/or SJ
· Have IN or SJ where entries show evidence of increasingly complex explanations over time
· Have IN or SJ where entries are in the voice of the student and not simply notes
· Use IN and/or SJ as an artifact, referring back to the notebook as an evidence source 
	Teachers
· Establish a routine to access IN and/or SJ
· Have IN and/or Science journals accessible or visible
· May give feedback on notebooks or journals
· Establish a routine for entries in the IN and/or SJ and allow students time to utilize (write in or reference) the IN or SJ
· Circulate in the classroom as students are using the IN and/or SJ to collect informal information on student needs




2. Students are figuring out the unit phenomena.
	Students
· Ask questions about the phenomena
· Can answer the questions, “What are you doing today? and “Why are you doing that?”, relating activity to figuring out the phenomena
· Can describe their role in the unit
· Can describe the investigation question and how it relates to the unit phenomena
· Reference the phenomena in their writing or discussion
· Can apply data as evidence to help explain the phenomena (from prior experience and unit activities)

	Teachers
· Are referencing the phenomena and how the day’s lesson relates to that
· [bookmark: _gjdgxs]Are providing an experience to unwrap the phenomena
· May be providing structures and protocols for communication about the phenomena
· Are encouraging students as they figure out steps to the unit phenomena
· May be referencing the word wall and visuals as they relate to the phenomena
· Display student work that shows evidence of working towards figuring out the phenomena






[bookmark: _GoBack]

3.  Students are engaged in the active reading routines.
	Students
· At all grade levels get the opportunity to interact with complex text 
· Annotate and discuss reading (develop explanations, make notes, ask questions, highlight text)
· May reference word wall (making connections) while reading

	Teachers
· Have the fundamental belief that their students can read complex text and that is evidenced in discussions
· Are sharing strategies that support tackling complex text or modeling active reading
· Facilitate implementation of active reading routines strategies
· Actively monitor students at work to tackle complex text
· Provide feedback focused on strategies) about active reading annotations or during reading discussions



3. Teacher engages students in academic discourse about the unit phenomena.
	Students
· Can engage in academic discourse regarding the unit phenomena
· Discuss the phenomena in pairs, small groups, or large group settings
· Engage in discourse routines / talk moves about the phenomena
· Use content vocabulary and/or key concepts in discussions, possibly referencing unit wall
· Are all engaged in discourse (possibly through partner or small group discussions)

	Teachers
· Have the fundamental belief that students can use conversation at deep levels to figure out science ideas
· Allow students to build these science discourse skills
· Facilitate student to student discourse, providing examples or scaffolds to build skills without revealing too much information
· Are actively listening to student responses 
· Facilitate strategies that promote equity of voice among all students



4. Teacher deliberately applies multimodal instructional strategies.
	Students
· Are engaged in doing, talking, reading, writing, visualizing 
This may look like…
Doing – Hands on experiences, digital tools and simulations
Talking – Think, Pair, Share, Thought Swap, etc.
Reading – individually or in pairs, annotating or discussing text
Writing – Explanations, Descriptions, Reflections
Visualize – Drawings that explain thinking, modeling tools and simulations
· May demonstrate self-awareness of learning modalities and strategies
· May compare and contrast information or ideas developed through different modes of learning
· May transition smoothly between modalities
	Teachers
· Use or model various modalities in instruction, if observing a full lesson
· If asked, the teacher can provide rationale for use of modalities
· May provide student choice of modalities in some situations, or intentionally group students based on formative assessment results to target different modalities
· Program is used with fidelity




